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Abstract. In connection with the transition to a knowledge-based economy, at a time when a key factor in the 
development of society is the accumulated human knowledge and skills, as well as the availability of a wide range of users, 
intelligent systems are becoming very popular. Accordingly, the demand of the ergonomic and effective means of 
designing this class system is growing as well. The most time-consuming and most important stage of intelligent system 
development is the formation of the system knowledge base which ultimately determines the efficiency and quality of the 
entire intelligent system. Knowledge representation and processing models and methods as well as the intelligent system 
development techniques operating on the basis of these methods and models have a crucial role in relation to this.  
The article explores the different aspects of intelligent collaborative educational systems, describes the overall structure 
of an intelligent collaborative educational system and reflects the different steps of development the system. 
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I. INTRODUCTION 
One of the characteristics of the emerging global 
information society is the creation of a new 
educational paradigm – “education as a tool of social 
welfare”. On the one hand, rapid and constant 
technological change creates massive demand for 
life-long further education. On the other hand, 
regarding human rights this means that any member 
of the public, regardless of their age, social status and 
location, is meant to be provided with educational 
services at any time and in any field. 
“ES 2020” strategy was defined on the 3rd of 
March, 2010, in the European Commission 
communication “Europe 2020: a strategy for smart, 
sustainable and inclusive growth” and was approved 
on 17th of June, 2010 by the European Council. The 
strategy “Europe 2020” is the European Union’s 
growth and employment program of this decade. The 
emphasis is on smart, sustainable and inclusive 
growth, in order to overcome the structural 
weaknesses of the economy, to improve its 
competitiveness and productivity and underpin a 
sustainable social market economy. One of the “ES 
2020” priorities is “Smart growth - an economy based 
on knowledge and innovation” which include 
“Education, training and lifelong learning” and 
“Digital Society” [1]. 
On the other hand, contemporary societies face 
new challenges such as how to organize educational 
processes in such a way that graduates become the 
so-called knowledge workers in the full sense of this 
term [2]. 
 
II. SELF-DIRECTED LEARNING AND  
COLLABORATIVE EDUCATION 
Self-directed learning has been studied for a while 
now. The term “Self-directed learning” is defined as a 
process in which individuals take the initiative (with 
or without other people’s help) in determining their 
learning needs, defining learning aims, determining 
the people and learning resources, selection and 
implementation of the most appropriate learning 
strategy as well as in assessing the results [3]. It was 
established that this was mostly characteristic of 
adults. 
Knowledge workers carry a major role in today’s 
society. Knowledge workers are knowledge 
executives who know how to allocate knowledge to 
productive use [4]. A knowledge worker must 
constantly learn innovative knowledge to be 
competitive. This makes employee training 
functionality one of the priorities of staff 
management functions within modern organizations. 
A large problem with global virtual organizations, 
though, employees are scattered around the world, 
making this functionality difficult to implement [5]. 
Thus, knowledge worker training is possible mostly 
by following a self-directed learning path. 
Self-directed learning is a complex concept: 
competence relating to the learner’s ability to take 
responsibility for their own study process, defining 
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aims, tasks and needs when developing ideas and 
alternative perspectives, planning one’s time in 
finding the right material; self-evaluation; the ability 
to find one’s adviser; the ability to think critically, 
and to find internal resources for self-motivation. 
When there is no motivation, self-learning does not 
exist.  
The collaborative educational systems tend to 
implement exactly this idea – the metaphor of “self-
service”, that is, the user can freely choose how the 
training process should be organized on his or her 
terms. Undoubtedly, such a training model is used 
and is useful only if the students are able to manage 
their own study process. 
Collaborative education is an approach to training 
which seeks to create groups of students for finding 
common solutions to any problems. Collaborative 
education is based on the idea of learning being a 
natural social act in which the participants talk to 
each other and the lesson takes place in the process of 
communication [6].  This type of education does not 
involve a set of techniques and methods in relation to 
training; it is a philosophy and a way of life in which 
every person is responsible for their own actions, 
including training and respect towards their 
colleagues’ abilities and contributions [7]. 
The authors mentioned in this article [8] note that 
the students with a high level of self-motivation are 
able to clearly formulate their own solutions and 
ways of understanding things which leads to a better 
understanding and application of the material by the 
members of the group.  
In all real-life situations where people have to 
work in a team there is communication and 
interaction between these people; this reveals their 
personal abilities, characteristics, each person’s 
investment in the work etc. The main idea of 
collaborative education is based on the collaboration 
of the group members rather than competition when 
every individual would be opposed to the other 
members of the group. The developers of this 
approach combined three main ideas into a single 
process: 
− collective learning,  
− mutual evaluation,  
− learning in small groups.  
Herewith appears a problem - how to divide users 
into collaborative learning groups, which criteria it is 
advisable to take into account in doing so. One of the 
ways – to divide knowledge workers into groups for 
collaborative learning based on the level of 
knowledge and current competence of each 
participant, taking into account also his/her cognitive 
and social abilities. 
Knowledge workers are characterized by a set of 
competences describing key qualities, behaviors, 
knowledge, abilities, and other characteristics that are 
necessary to achieve the standards of quality and 
efficiency of work. In this case one of the 
methodological problems is the choice of a rating 
scale. In addition, it is necessary to identify the most 
important competences by limiting the total number 
of them. On the other hand, a list of competencies 
should be relevant and, therefore, a need exists to 
determine how often this list will be updated [9,10]. 
Why is it valuable to use the collaborative 
educational system for studying? The authors of the 
article [11] note that collaborative education provides 
greater human cognitive development because the 
students: 
− are actively working with partners in 
promoting the synthesis of information rather 
than memorizing it mechanically;  
− acquire a lot more knowledge in a situation 
where they are given the opportunity to work 
with several different people’s points of view; 
− talk to each other and during this intellectual 
exercise they find their own judgment 
justification and reasoning; 
− formulate and defend their views whilst 
creating their own unique conceptual structure 
during this process rather than rely solely on 
expert opinion or textbooks. 
 
III. COLLABORATIVE EDUCATIONAL 
SYSTEM 
The educational system is interrelated education 
and innovation process as well as the set of process 
management which works with the aim of providing 
people with educational services. This innovative 
activity includes the educational content update, 
pedagogical technique and method activating, the 
need to support new educational standards as well as 
keeping up with scientific developments. The 
organization of the educational process, namely, the 
options of choosing the training content, profile and 
outline, aims at reaching the training and 
development plan and providing the system 
effectiveness. 
The educational system is rather complex – each 
of the components can be regarded as a subsystem or 
as an indivisible whole which derives from a common 
system [12]. 
This depiction makes it possible to determine the 
structural elements of the educational system: 
− aim of the educational system; 
− management of the educational system; 
− members that interact with one another to 
implement training services;  
− educational programs; 
− educational content; 
− educational-pedagogical activity; 
− labour intensity of the educational system; 
− information. 
The functional elements of the educational system 
are the mutual relations of structural elements arising 
from the work process of the system participants. 
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The collaborative system is a system in which 
many users or agents are involved in a joint 
operation, often in different locations. The 
collaborative systems of the great family of shared 
usage are distinguished by the fact that the 
participants of these systems work together to achieve 
a common aim and they feel the need to interact with 
one another, that is, to share information, exchange 
requests etc. [13]. 
The collaborative systems let you change the 
organization of science, research and studying by 
merging the people together as well as the power of 
computers whilst using new ways of distributing 
information. Such systems are used in all areas: in 
administration, business, education, culture and the 
like. The collaborative systems in the field of 
education are collaborative educational systems. 
A collaborative system has the following 
characteristics [14]: 
− the system elements – both users and agents –
interact with each other and affect the 
behavior of the system; 
− the system components use shared resources to 
achieve both their separate and also common 
goals; 
− the system has permanently open channels of 
communication between the users and the 
agents;  
− the agents do not possess antagonistic 
interests. 
The key tasks of the collaborative educational 
system are considered: 
− the creation of a group of students at the basis 
of a deep diagnosis of each participant; 
− the creation of the academic program taking 
into account the characteristics, training goals 
and objectives as well as the necessary set of 
competencies of the group of students; 
− the creation of the group of teachers and the 
support staff based on employee 
characteristics and the academic program; 
− developing a set of methodology for the 
particular academic program; 
− the evaluation of the academic results 
comparing the acquired competences and the  
existing standards of the students; 
− the determination of the labour utility and 
labour intensity. 
The overall scheme of the educational process 
contains the following activities: 
− building the knowledge, skills and competence 
model; 
− student model building and updating; 
− curriculum model creation according to the 
student and competence models; 
− the maintenance support of the training 
process. 
An inspection takes place during this process in 
order to establish whether the created study program 
corresponds to the student model (specialty, learning 
objectives, and levels of knowledge, skills and 
competence) as well as the competence model. If 
there is a match, the study program is considered to 
be set up, otherwise the process is repeated (see 
Figure 1). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Fig.1. Academic program development process 
 
IV. INTELLIGENT COLLABORATIVE 
EDUCATIONAL SYSTEM AND STRUCTURE 
OF IT 
Artificial intelligence methods are used within an 
intelligent  collaborative educational system in order 
to provide better user support for the educational 
system and it is based on four elements: interaction 
which is the resource sharing technology in 
education; tools required for storing data; intelligence 
for enhancing the decision-making of the educational 
process; joint action. There are these following main 
reasons for support of the investment of intelligent 
collaborative educational systems [15]: 
− flexibility – the learning process can happen at 
any time, any place, there is access to all the 
different learning materials; 
− collaboration – the intelligent educational 
system allows receiving instant feedback and 
necessary advice; 
− motivation – multimedia resources that are 
used in intelligent educational systems can 
make studying fun; 
− tools – the intelligent  educational systems are 
able to collect and summarize detailed 
information, such as, for example, notes, 
projects, essays etc.,  and to give relevant 
information about the student activities; 
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− the reduction of the required resources – new 
technology extends the time and reduces the 
space. 
The intelligent collaborative educational system is 
a modern tool for new knowledge and skill 
acquisition (see Figure 2). 
Within the intelligent collaborative educational 
system the common structural fragment consisting of 
the major subsystems and data flows between those 
are represented in Figure 3. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Fig.2. The acquisition of new knowledge in intelligent 
collaborative educational system 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Fig.3. Fragment of intelligent collaborative educational system 
structure 
 
Strategies for curriculum development and 
learning content management are included into the 
educational content model. The student model 
contains information about students, their set of 
characteristics (personal data, the level of knowledge 
etc.). Competence model is the set of necessary 
competencies (study objectives) established by 
assessing the requirements of the certain industry, and 
which is compared to the students’ competence. The 
environmental subject model involves study object 
(courses, assignments, tests, control issues etc.) 
In the basis of the main module operations are 
appropriate models. The rest of the modules provide 
auxiliary functions. 
Since intelligent collaborative educational system 
by its very nature is a distributed system, the role of 
modules is provided by according agents which 
interact with each other dynamically. The required set 
of functions is provided by collaboration of the 
agents. In order to perform the tasks successfully an 
agent should be able to implement both intelligent 
behavior (choice of plan, problem decomposition, and 
task distribution) and reactive behavior (timely 
response to new information, changes to the data, 
etc.). Intelligent behavior is ensured by a combination 
of decision-making requirements for the selection of 
a plan as well as decomposition and task distribution 
implementation with the rules of collaboration. 
Reactive behavior is provided with a level of control 
that responds to changes in the working memory (for 
example, determining new aim, reports on changes in 
the existing data, tasks or responsibilities) [16]. 
 
V. KNOWLEDGE BASED DEVELOPMENT 
When developing an intelligent system it is 
necessary to fulfil the following tasks [17]:  
− identifying a subject oriented environment 
tasks; 
− the creation of a subject oriented environment 
description for each task; 
− the placing of any intelligent  task; 
− intelligent task solution methods and their 
corresponding algorithm selection or 
development. 
After completing this work it is possible to start 
the system conceptual design and a knowledge based 
moulding. 
Intelligent systems are based on the knowledge 
base that contains all the information that the system 
uses in a systematized manner. Thus, within the 
intelligent systems all the information that is used and 
processed is provided in a semantically structured, 
unified knowledge base which on a semantic level 
reflects a complete view of the world where this 
system “lives”. The processing machine of the 
knowledge is a set of independent agents that interact 
with each other only through the knowledge base. 
Knowledge base must include all the information 
that is necessary for agents that work with semantic 
memory, organizing joint activities for the purpose of 
conveying intelligent system tasks [18]. 
In order to develop a knowledge base it is needed 
to clarify the environmental structure of the subject, 
namely, the research object and subject of the 
research. 
Accordingly, the basic components of the 
knowledge base of intelligent collaborative 
educational system, namely, academic and science 
objects corresponding to the subject oriented 
environment units may be the following: 
− the academic program elements that describe a 
specialty, specialization, aims, objectives, total 
amount and deadlines; 
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− the structure elements of the study program 
related to the curriculum, basic courses, 
specializing courses, description of the 
practice areas; 
− the students are described by the elements, 
namely, the group size and  level of 
preparation; 
− a set of methodological material items; 
− the methodological techniques and training 
elements are described by elements;  
− competences describe the elements; 
− the test group elements – tests, control tasks, 
etc.; 
− the elements of the teachers and school 
support staff descriptions;  
− the final report items;  
− labour intensity calculation elements; 
− a set of regulatory documents describes items. 
A comprehensive model for the representation of 
knowledge recommendations does not exist, but some 
criteria have been developed. For example, in one of 
the works [19] it is determined that if the subject 
oriented environmental concepts are difficult, there 
are many relationships with the notions of judgment 
and type of hypotheses, then it is appropriate to use 
the network models. In this case the hypotheses are 
related to the recommendations, diagnosis, 
predictions and other decisions that are determined by 
the specifics of subject oriented environment. 
The concept of semantic networks of knowledge 
representation is based on the idea that all knowledge 
can be represented as a set of objects, or concepts, 
and links, or relations, between them.  
According to the semantic network example, it is 
possible to determine the database (working memory) 
and knowledge-based difference. Subject oriented 
environment is its own possible entity of a set of 
states. This set which is reflected through common 
terminology, concepts, relations and laws creates a 
knowledge base in an intentional semantic network 
form. However in every particular situation these 
subject oriented environment entities possess specific 
characteristics. These specific data are reported in the 
extensional semantic network (data base or working 
memory). Working memory is used to store 
temporary data. It contains information on the 
objectives, current tasks, completed tasks, incoming 
and outgoing messages and short-term liabilities. 
The advantages of semantic models of 
information processing [20]: 
− the representation of knowledge with semantic 
networks to significantly simplify the 
knowledge integration process which is 
implemented as the identification and bonding 
of integrated semantic network synonymic 
elements; 
− correctly established intelligent  system 
knowledge base in the form of the semantic 
network completely eliminates the duplication 
of information within the knowledge base; 
− the knowledge reflection in the form of 
semantic networks for simple associative 
access to different types of knowledge-based 
fragments; 
− the semantic models of knowledge processing 
are well suited for asynchronous parallel 
information processing. 
The semantic knowledge processing model is an 
abstract multi-agent system composed of semantic 
memory which stores the semantic networks as well 
as the semantic network processing-oriented agent 
sets [20]. 
As the formal basis of the intelligent system a 
special kind of representation and processing models 
of semantic knowledge are considered and they are 
based on semantic networks. 
The article [5] has offered to use the extended 
semantic networks [21, 22] which can be considered 
as the semantic network model for the improvement 
of logical and computing aspects. In extended 
semantic networks, nodes can correspond not only to 
objects or concepts, but also to relations, logical 
components of information, complex objects, etc. To 
everything that can be regarded as an independent 
unit, its own node must correspond. Thus, nodes of a 
different type are entered – nodes corresponding to 
names of relations, as well as a special composite 
element called connection node. They are connected 
by marked edges with nodes taken from the array of 
the above-mentioned nodes. As a result, a fragment 
appears that corresponds to elementary situations, i.e. 
objects that are bound by relation. Such a fragment is 
called an elementary one. The basis of extended 
semantic networks is a set of nodes D from which 
elementary fragments  
D0 (D1, D2, ... , Dk / Dk+1) 
are compiled, where D0 stands for relation name; D1, 
D2, ... , Dk – for the objects participating in relation; 
Dk+1 is for the connection node denoting the whole 
array of objects participating in the relation. This 
node is also called the s-node of elementary fragment; 
D0, D1, D2, ... , Dk+1 ∈ D,  к>0. 
 
VI. INFERENCE ENGINE 
The solver is implementing a certain type of 
judgment in the intelligent systems as well as the 
search algorithm in the knowledge base, conflict 
resolution strategies and confusion and error handling 
mechanism. The fact of working memory 
interpretation process within the requirements is 
defined by the logic output.  
Within the semantic network models direct 
judgment chain algorithm is often used and it is based 
on three basic methods [23]:  
− the coating method is based on the comparison 
of individual fragments of the semantic 
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network; a successful coating is when the 
semantic network fragments are identical; 
− the intersection search method determines the 
location of nodes which is the junction of 
particular ways;  
− the specialized methods are based on the 
tracking of the relationship characteristics of 
network nodes.  
Unfortunately, in the basis of the direct judgment 
chain process is a re-reading algorithm that reduces 
the logical output implementation efficiency. To 
overcome these drawbacks, for various semantic 
network models the use of other approaches to the 
logical output organization was offered [24, 25, 26], 
but still the problem remained, therefore, it is 
appropriate to design such a logical output method 
that complies with the following essential 
requirements [24]: 
− the output method should be based not on re-
reading algorithms, but should be based on the 
algorithms based on the output of the search 
process of the current situation analysis; 
− the output method must be based on the 
effective output procedures; 
− the output method has to be unified, that is, 
there should be a unanimous output method 
used to develop the knowledge representation 
model; 
− the output algorithm must be universal, that is, 
it should allow handling both clear and fuzzy 
procedural-declarative knowledge. 
 
VII. CONCLUSION 
The article describes principles for development 
of intelligent collaborative educational system which 
are based on the knowledge representation of 
semantic network model; the main tasks of the system 
are formulated; certain problems that need to be 
addressed.  
The proposed development version of an 
intelligent collaborative educational system which is 
based on multi-agent technology has a number of 
advantages compared to the traditional system of this 
type because the intelligent agents provide the 
academic process with flexibility and dynamism. 
The described methods and models creation is 
continuation of this article authors’ work which is 
devoted to development the intelligent collaborative 
educational system for knowledge workers, and it 
might be useful for these kinds of intelligent system 
developers. 
 
REFERENCES 
[1] European Commission. [Online]. Available: 
https://ec.europa.eu/info/strategy/. [Accessed: Dec. 22, 2016.] 
[2] Grundspenkis J. The Conceptual Framework for Integration 
of Multiagent Based Intelligent Tutoring and Personal 
Knowledge Management Systems in Educational Settings // 
Workshops on Business Informatics Research: International 
Workshops and Doctoral Consortium, 2011, pp. 143-157 
DOI: 10.1007/978-3-642-29231-6_12 
[3] Knowles M. Self-directed learning: A guide for learners and 
teachers. New York: The Adult Education Company, USA, 
1975. 
[4] Drucker P. F. Post-Capitalist Society. Harper Business, USA, 
1994, 240 p. 
[5] Kataļņikova S., Novickis L., Prokofjeva N. Knowledge 
Representation in Intelligent Collaborative Educational 
Systems // CEUR Online Workshop Proceedings, vol. 1684, 
pp. 1-10 [Online]. Available: http://ceur-ws.org/Vol-1684/: 
2016. [Accessed: Jan. 19, 2017.]  
[6] Gerlach J. M. Is this collaboration? In Bosworth, K. & 
Hamilton, S. J. (Eds.), Collaborative Learning: Underlying 
Processes and Effective Techniques, New Directions for 
Teaching and Learning, No. 59. San Francisco: Jossey-Bass 
Publishing, USA, 1994, pp. 5-14. Available: 
https://www.researchgate.net/publication/229949477_Is_this
_collaboration. [Accessed: Jan. 19, 2017.] 
[7] Panitz T. Collaborative versus Cooperative Learning: A 
Comparison of the Two Concepts Which Will Help Us 
Understand the Underlying Nature of Interactive Learning. 
Cape Cod Community College, Peninsula, Massachusetts; 
USA, 1999. [Online]. Available: 
http://home.capecod.net/~tpanitz/tedsarticles/coopdefinition.h
tm. [Accessed: Dec. 23, 2016.] 
[8] Hensley L., Cutshall J., Law V., Xie K., Lu L. A Qualitative 
Exploration of Self- and Socially Shared Regulation in 
Online Collaborative Learning // Proceedings of  the 
International Conference of the Learning Sciences: 
Transforming Learning, Empowering Learners (ICLS),  2016, 
pp. 859-861 
[9] Różewski P., Jankowskia J., Bródka P., Michalski R. 
Knowledge workers’ collaborative learning behavior 
modeling in an organizational social network. Computers in 
Human Behavior, Volume 51, Part B, October 2015, pp. 
1248–1260 DOI:10.1016/j.chb.2014.12.014 
[10] Dulzon A.A, Vasiljeva O.M. Tools for Assessment and Self-
assessment of the University Teacher Based on the 
Competence Model // Engineering Education, Volume 7, 
2011, pp. 30-37 
[11] Smith B. L., MacGregor J. T. What is collaborative learning? 
In Goodsell, A., Maher, M., Tinto, V., Smith, B. L. & 
MacGregor J. T. (Eds.), Collaborative Learning: A 
Sourcebook for Higher Education. Pennsylvania State 
University; USA, National center on postsecondary teaching, 
learning, and assessment publishing, 1992, pp. 9-22 
[12] Sviridov O.A. Educational Systems Functioning Theory and 
Methodology: PhD thesis in Economics. Yoshkar-Ola, 2006, 
363 p. [in Russian] 
[13] Dobrican O. An Example of Collaborative System // 
International Workshop “Collaborative Support Systems in 
Business and Education”, Cluj-Napoca, 2005 
[14] Ivan I., Ciurea C., Pavel S. Very Large Data Volumes 
Analysis of Collaborative Systems with Finite Number of 
States // Journal of Applied Quantitative Methods, v.5 No.1, 
2010, pp. 14-28 [Online]. Available: 
https://eric.ed.gov/?id=EJ905385. [Accessed: Jan. 19, 2017.] 
[15] Batagan L., Boja C., Cristian I. Intelligent Educational 
Systems, Support for an Education Cluster // Proceedings of 
the 5th European conference on European computing 
conference, 2011, pp. 468-473 [Online]. Available: 
https://scholar.google.com/citations?view_op=view_citation
&hl=en&user=M8SWjg0AAAAJ&citation_for_view=M8SW
jg0AAAAJ:W7OEmFMy1HYC. [Accessed: Jan. 19, 2017.] 
[16] Golenkov V.V., Emelyanov V.V., Tarasov V.B. Virtual 
Departments and Intelligent Tutoring systems. //Artificial 
Intelligence News, 2001, No. 4, pp. 3-13  
[17] Kleschev A., Shalfeeva E. Conceptual Design of Maintanable 
System of Intelligent Activity Automation // Proceedings of  
VI International Scientific and Technical Conference  “Open 
Semantic Technologies for Intelligent Systems”, 2016,  pp. 
31-38  
[18] Gulyakina N.A., Davydenko I.T.,. Shunkevich D.V. Methods 
Design of Semantic Model of Intelligent Inquiry System 
 Environment. Technology. Resources, Rezekne, Latvia 
Proceedings of the 11th International Scientific and Practical Conference. Volume II, 67-73 
 
 
73 
 
Based on Semantic Networks // Software systems and 
computational methods, 2013, 1, pp. 56 – 68 
[19] Osipov G.S. Acquiring Knowledge by Intelligent Systems. 
М.: Fizmatlit, 1997 [in Russian] 
[20] Golenkov V., Guliakina N. Project of Open Semantic 
Technology of the Componential Design of Intelligent 
Systems. Part 1: The Principles of Creation // “Ontology of 
Designing” Scientific Journal, 1(11)/2014, pp. 42-64 
[21]  Kuznetsov I.P.  Semantic Representation. Nauka, Mockow, 
1986, 296 p. [In Russian] 
[22] Kozerenko E.B., Kuznetsov I.P. Evolution of Linguistic 
Semantic Presentations in the Intelligent Systems Based on 
the Extended Semantic Networks // Computer Linguistics and 
Intelligent Technologies, 2010, Vol. 9, pp. 205-211 
[23] Vagin V.N. Deduction and Generalization in Decision-
Making Systems. Nauka Publ., Moscow, 1988 – p. 384 [in 
Russian]. 
[24] Yalovets A.L. Representation and Processing of Knowledge 
from the Point of View of Mathematical Modeling. Naukova 
Dumka, Kiev, 2011, 339 p. [In Russian] 
[25] Perminov I.A. Object-Oriented Programming Language for 
Manipulating Semantic Networks // Proceedings of the 
International Conference "Information Tools and 
Technologies", 2000, pp. 212-215 
[26] Shapiro S.C. An Introduction to SNePS 3 // Conceptual 
Structures: Logical, Linguistic, and Computational Issues. 
Lecture Notes in Artificial Intelligence. – Berlin: Springer-
Verlag, 2000, pp. 510-524 DOI: 10.1007/10722280_35 
 
